
INTELLECTUAL GROWTH    

Academic development and Critical thinking 
Students integrate experiences in community with academic content and develop new ways of approaching academic learning. (CAS, 
2008; Eyler 2002; Hahn & Hatcher, 2013) 

Application of learning 
Students use their academic learning as a resource when unpacking community issues and making contributions to the community.  

Student Learning Outcomes from CEL 
Pedagogy 

Creating Connections to the Course Based 
Outcomes 

Educator Considerations for Online CEL 

1. Deepened understanding of academic 
content (Hahn & Hatcher, 2013) 

2. Increased consideration of the ways in 
which community settings, priorities, and 
knowledges can be integrated into 
academic learning (Eyler, 2002; Hahn & 
Hatcher, 2013) 

3. Increased reflection upon concepts from 
academic coursework and their 
validity/relevance from a community 
standpoint (Bringle & Hatcher, 1999; 
Eyler, 2002;)  

4. Increased application of coursework when 
working with communities (Gemmel and 
Clayton, 2009) 

Support students to identify the links between 
the work they are doing and the priorities of the 
community / community partner.  

Support students to identify the meaning, 
relevance and appropriateness of the theory or 
disciplinary lens they are applying in their 
projects. 

Support students to transform their 
understanding and perspectives on the causes 
and complexity of community/social issues. 

Support students to develop and ask critical 
questions. 

Support students to integrate community held 
knowledge and perspectives into their thinking, 
planning, and actions. 

Supporting students to develop critical 
thinking skills, and demonstrate 
application, requires intentional 
scaffolding and opportunities for 
feedback. 

With perhaps less capacity for partners to 
provide feedback to students on projects 
there may be more support required to 
prompt students to consider partner 
priorities, perspectives, and ways of seeing 
and knowing.   

Consider ways to prompt students to 
continuously reflect on partner 
perspectives and center that perspective 
as they grapple with content, theory, and 
application of disciplinary learning. 

 

 



 

CIVIC ENGAGEMENT   

Social Responsibility 
Students feel as though individuals should do what they can to promote the well-being of communities and an equitable society. (Laurier, 
2009.; Myers-Lipton, 1998) 

Complexity of Community 
Students have a developed understanding of community contexts and the systemic factors underlying community needs. (Butin 2007; 
Hollis 2004) 

Student Learning Outcomes from CEL Pedagogy Creating Connections to the Course Based 
Outcomes 

Educator Considerations for Online CEL 

1. Increased consideration of the impact of 
individual actions on society (Laurier, 2009.; 
Myers-Lipton, 1998) 

2. Increased belief that individuals have a 
responsibility to address community priorities 
through direct service provision (Butin 2007; 
Laurier, 2009; Moely et al 2002) 

3. Increased belief that individuals have a 
responsibility to work to change the systemic 
factors underlying community needs (Butin 
2007; Laurier, 2009; Moely et al 2002) 

4. Increased awareness of community 
needs/priorities and their interconnection with 
each other (Shumer, 2003; Stanford, n.d.) 

5. Increased awareness of systemic factors 
underlying a community need (Butin 2007; 
Hollis 2004). 

Support students to develop an 
understanding of ethics and equity. 

Support students to appreciate and value 
different perspectives and ways of being 
and knowing. 

Support students to explore and situate 
themselves in relation to community and 
social issues. 

Support students to understand and 
appreciate the role of the individual in 
social/system change efforts. 

Support students to understand and 
connect to the underlying/systemic factors 
that give rise to current community 
partner/social challenges and complexity.  

Supporting students to critically engage with 
the systemic challenges that community 
partners seek to overcome is important for 
students to see the connection to the bigger 
picture and relevance of their assignments. 

With less opportunity for students to connect 
in-person and to experience the 
places/spaces in the community where 
partners bring to life their work, there is a 
danger that assignments become strictly 
cognitive exercises.   

Supporting students to examine their own 
attitudes, beliefs and values as it relates to 
the work they are doing is important to help 
create a sense of connectedness and agency. 
It will be equally important to frame student 
engagement with community as an integral 
purpose of their discipline as well as civic life. 



 

PERSONAL GROWTH 

Career goals 
        Students have refined career goals and draw on self-knowledge to make career decisions. (CAS 2008; Laurier, 2009) 
Professional skills development     
         Students have a strong set of transferable professional skills. 

Student Learning Outcomes from CEL 
Pedagogy 

Creating Connections to the Course Based 
Outcomes 

Educator considerations for online CEL 

1. Increased understanding of the 
interest areas they would like to 
pursue for a career (adapted from 
Laurier, 2009) 

2. Increased reflection on how their 
career choices intersects with their 
skills and abilities (adapted from 
Laurier, 2009)] 

3. Augmented leadership skills (CAS 
2008, Laurier, 2009) 

4. Developed teamwork skills (CAS 2008; 
Bellingham, 1999; Laurier, 2009) 

5. Developed communication skills 

6. Developed project management skills 

7. Developed problem-solving and logical 
reasoning skills 

Support students to better understand 
themselves – values, strengths, ways of 
knowing, learning goals, professional goals 
etc. 

Support students to work effectively in 
teams. 

Support students to practise and perform 
intentional roles in a group setting 

Support students to identify, name and 
work through group challenges and conflict. 

Support students to practise and develop 
professional communication skills. 

Support students to define a project goal 
and break it down into relevant tasks, 
milestones and deliverables. 

Supporting students to develop skills and the 
awareness and appreciation of those skills will 
take additional planning and effort. 

Consider setting aside time during the 
synchronous course delivery for students to self-
organize as well as create relationships with the 
instructor and with each other. 

Clearly guided tasks and time for reflection will 
support students to progress through the project 
and reflect on their learning. 

Intentional usage of tools to support students to 
establish group norms, determine roles, manage 
group decision making, and processes will require 
dedicated space in the curriculum.  

Consider additional experiences for students to 
reflect on, including taking on roles in the group 
work that may be new or shed new light on their 
understanding of self and others. 
 


